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The importance of studying ‘translator beliefs” and its research methods
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Although the fact that professional translators, who are socially recognized as “experts’, are required to predict
risks and solve problems in an exceptional manner, little research has been undertaken from the expert
performance perspective in the area of translation studies. To enable novice translators to achieve such an
exceptional performance, notion of ‘translator belief” appears to hold a key. This is because beliefs and
behaviour are closely related, as scholars including Johnson (1991), Williams & Burden (1997), and Woods
(1991) posit in the area of teacher education.

This paper will first explore the nature of professional beliefs and their relationship with performance
(particularly in terms of predicting risks and solving problems), and this will lead to the discussion of their
applicability to the context of translation. I will then present the findings from the analysis of two pilot attitudinal
surveys, in which a focus was placed on novice-expert differences in ‘translator beliefs’ in dealing with such
risks and problems.  In this study, | generated a 97 item survey in which findings from my previous studies on
ways in which novice and expert translators address risks and problems were reflected. This paper will be
concluded by discussing the implications of the results of this study to developing novice translators’ expertise

in translator education.
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531 BERT A —H

A survey on your beliefs as a translator (Novice Translators)

A. Problem posing

Statement Scales

| am confident that | would be able to predict potential problems in an offeredjob | 1 2 3 4 5

even if the problems have not been explicitly referred to.

If | were to receive a translation job, | would be able to anticipate how difficultthejob | 1 2 3 4 5

would be.

Further to the statement above, please circle one of the scales for each item. Please note that the following
statements are to do with the stage BEFORE deciding whether to accept the job or not.

The main factor that | would consider when deciding to accept the job are the extent to which:

a I would be able to produce a translation in my language A1 2 3 4 5
appropriate for target readers.

b | would be able to fully comprehend the meanings of the original | 1 2 3 4 5
text.

c The job requires a tight turn-around time. 1 2 3 4 5

d | possess the background knowledge necessary to translate the | 1 2 3 4 5
content of the original text.

e The offered job would be cost-effective for me whether to accept. 1 2 3 4 5

My decision whether to accept a job would be based on the extent to whichthejobis [ 1 2 3 4 5

likely to pose difficulties.

I would be generally unlikely to withdraw from a translation job, oncelhave | 1 2 3 4 5

a begun working on it.

b | believe that withdrawing from a translation job after acceptingitwouldnot | 1 2 3 4 5
be acceptable.

c | feel that withdrawing from a translation job would be sometimes |1 2 3 4 5
unavoidable.

a I would be capable of judging whether the client realises the amount of 1 2 3 4 5

work involved.

b | would be capable of judging whether | can establish a comfortable | 1 2 3 4 5

working relationship with a client.

c I would be capable of judging how cooperative a client would be if 1 |1 2 3 4 5
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needed to ask questions about an original text.

7 a | feel that the capacity of a client to provide error-free informatonwouldbe | 1 2 3 4 5

an important factor in completing a job successfully.

b | feel that a client’s willingness to facilitate my talking to other people(e.g. |1 2 3 4 5
the writer, an expert in the field) would be an important factor in completing

a job successfully.

c | feel that the capacity of a client to provide necessary informatonina |1 2 3 4 5

prompt manner would be an important factor in completing a job

successfully.

8 If 1 were to take on a job, | would be confident about estimating the cost effectiveness | 1 2 3 4 5

of (from my point of view) the job.

9 | can imagine taking on a job for financial reasons even though Iwould findit [ 1 2 3 4 5

a difficult to be impartial.

| can imagine taking on a job as a means of enhancing my careerasa |1 2 3 4 5

professional even though | would find it difficult to be impartial.

b
10 | a If | saw that the content of a text was not providing true information, lwould [ 1 2 3 4 5
decline a job offer.
b If | regarded the content of a text as unacceptable in contemporary society, | | 1 2 3 4 5

would decline a job offer.

11 | | think that | would be able to predict potential complaints about the contentofthe [ 1 2 3 4 5

text from target readers.

B. About the cost and benefit of accepting or declining a translation job
In each of the following scenarios, some level of compromise would be necessary. Notwithstanding this, please indicate

the extent to which you would be willing to accept the offered job, if you were to be in such situations.

1 Given that the offered job is to be paid well, how willing would you be to accept a job in which;
the required translation speed is greater than your usual speed? 1 2 3
a.
b. the content of the original text is not within your specialised area of translation? 1 2 3
C. the original text does not make sense due to linguistic errors? 1 2 3
d. the original text does not make sense due to errors in its logical argument? 1 2 3
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e. the client's reputation is not known in the translation community? 1 2 3 4 5
2 Given that you could gain good professional experience by undertaking the job, how willing would you be to accept a job in
which;
the required translation speed is greater than your usual speed? 1 2 3 4 5
a

b. the content of the original text is not within your specialised area of | 1 2 3 4 5

translation?

C. the original text does not make sense due to linguistic errors? 1 2 3 4 5

d. the original text does not make sense due to errors in its logical [ 1 2 3 4 5

argument?
e. the client's reputation is not known in the translation community? 1 2 3 4 5
3 Given that the client enjoys a good reputation in the translation community, how willing would you be to accept the job in

which;

a. the required translation speed is greater than your usual translaton | 1 2 3 4 5

speed?

b. the content of the original text is not in your specialised area of [ 1 2 3 4 5

translation?

C. the original text does not make sense due to its linguistic errors? 1 2 3 4 5

d. the original text does not make sense due to its errors in its logical | 1 2 3 4 5

argument?

C. Risk-posing/ problem-solving during the process of translating
C1. (Concerning the issue of accuracy vs. naturalness)

1= Strongly Disagree, 2= Disagree, 3= Uncertain, 4= Agree, 5= Strongly Agree

No Statement Scales

1 | feel that it would be easy to maintain both accuracy to an originaltextand |1 2 3 4 5

naturalness in a target text.

2. | | feel that my command of English is sufficient to accurately comprehendan |1 2 3 4 5
English text.
3. | | feel that the command of my language A is sufficient to produce an |1 2 3 4 5

acceptably readable translation in my language A for target readers.

4. | In order to be able to accurately comprehend an original text, | believe that | possess enough domain-specific

knowledge in the following areas;

a. | Medical 1 2 3 4 5

b. | Legal 1 2 3 4 5
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c. | IT 1 2 3 4 5
d. | Business/ finance 1 2 3 4 5
e. | Literary 1 2 3 4 5
f. | Engineering/ Technology 1 2 3 4 5
g. | Governmental 1 2 3 4 5
h. | Other (please specify and circle the applicable scale for each item)
1 2 3 4 5
5. | In order to be able to produce a translation in my Language A which is acceptably readable for target readers, |
believe that | possess enough domain-specific knowledge in the following areas;
a. | Medical 1 2 3 4 5
b. | Legal 1 2 3 4 5
c | IT 1 2 3 4 5
d. | Business/ finance 1 2 3 4 5
e. | Literary 1 2 3 4 5
f. | Engineering/ technology 1 2 3 4 5
g. | Governmental 1 2 3 4 5
h. | Other (please specify and circle the applicable scale for each item)
1 2 3 4 5
C2. [Concerning the issues of impartiality ]
1. | lam generally able to translate without influence of bias. 1 2 3 4 5
2. | l'am able to avoid biases in translating which might lead to objectionsbytarget | 1 2 3 4 5
readers.
3. | lam able to judge whether an original text contains material whichiscontrary | 1 2 3 4 5
to publicly-accepted morality.
4. | Where a text goes against publicly-accepted kinds of morality, | find it difficult | 1 2 3 4 5
o maintain impartiality.
D. Relationship with a client in a translation job
No Statement Scales
1 | believe that | possess an ability to communicate appropriately with a client. 2 3 4 5
2 a. I would dislike reporting bad news (e.g. the deadline needs to be delayed, 2 3 4 5
technical problems) to a client.
b. | would do everything possible to avoid a client gaining a negative impression of 2 3 4 5
me.
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3 a | believe that | know how to negotiate the rate of the translation servicewitha |1 2 3 4 5
client.
b | believe that | know how to negotiate the extension of a deadline with a client. 1 2 3 4 5
4 I believe that | know how to decline an offered job without offending a client. 1 2 3 4 5
5 If there are defects in an original text (e.g. incorrect information, incorrect languageuse),| | 1 2 3 4 5
would point these out in a direct manner (e.g. saying ‘the information is incorrect)).
6 | believe that the best way of clarifying any parts in an original text which pose ambiguity would be ;
a by checking with a client. 1 2 3 4 5
b by checking with a native speaker of English. 1 2 3 4 5
c by checking with an expert (of the specialised area). 1 2 3 4 5
d by checking with a fellow translator. 1 2 3 4 5
e Other (please specify and circle the applicable scale for each item)
1 2 3 4 5
7 If | have to face a situation where information on readership had not been provided, | | 1 2 3 4 5
would feel that | should check this with the client.
8 I would check a client's preference in terms of the style of the translation. 1 2 3 4 5
9 I think that | would be able to build a sound relationship with a client. 1 2 3 4 5
10 | a | believe that | would be able to assess the personality of a client easily. 1 2 3 4 5
b. | believe that | would be able to communicate appropriately with a clientof differing | 1 2 3 4 5
personalities.
11 | When explaining my translation to a client, | would not want to give an impressionthatl | 1 2 3 4 5
was making excuses for deficiencies on my part.
12 | In order to avoid any misunderstandings, | feel it would be essential to justfy my |1 2 3 4 5
translation decisions to a client.
13 | I would feel comfortable about giving advice to a client regarding the improvementofthe | 1 2 3 4 5
SLT content in order to give a more positive impression to target readers of the target text.
14 | | would feel comfortable about giving advice to a client regarding stylistic improvements | 1 2 3 4 5
S0 as to give a more positive impression to target readers of the target text.
E. Readership
No Statement Scales
1 | believe that | can produce a translation which achieves the most suitable readabiltyfor | 1 2 3 4 5
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the target readers.

2 | am confident that | possess sufficient knowledge of cultural differences between English 4 5
and my language A.

3 | am comfortable about translating an original text which contains a number of 4 5
cultural-specific terms.

4 | feel that culturally-specific terms are generally hard to translate into a target language 4 5
due to cultural differences between SL and TL.

5 I know what additional information needs to be provided to enable target readers to 4 5
comprehend the target text easily.

6 | feel that a translator should provide additional explanations as much as possible so as 4 5
to assist readers to achieve the best reader comprehension.

7 In case of literary texts, | am confident about maintaining the tone and style of the original 4 5
text in the target text.

8 I know how to produce a translation which is appropriate to the readers’ cultural
knowledge of the source and target culture. 4 5

F. Research

No Statement Scales

1 My readiness to use proper nouns (e.g. organisational names, names of position,
people’s names) depends upon the authoritativeness of the source (e.g. the website of 4 5
the Australian Embassy).

2 Where dictionaries give word equivalences, | regard these as generally reliable. 4 5

3 a. | am confident about how to search information using the Internet. 4 5
b. When | look for 2 or more possible equivalences using Google, | generally rely on 4 5

the relative number of hits | obtain.

4 It is important to use multiple resources to gain necessary information. 4 5

5 If | were to seek agreement from a client for me to check unclear matters with an expert, | 4 5
would worry that this would give the client a negative impression of my competence.

6 If | were to ask questions of a client about unclear matters in a source text, | would worry 4 5

that a client may think that | am not a competent translator.
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| would be reluctant to go and learn directly how things work, because it would | 1

take too much time from me.

2 3 4 5
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